Pupil premium strategy statement
Before completing this template, you should read the guidance on using pupil
premium.
Before publishing your completed statement, you should delete the instructions (text
in italics) in this template, including this text box.
This statement details our school’s use of pupil premium (and recovery premium for the
2020 - 2021 academic year) funding to help improve the attainment of our disadvantaged
pupils.
It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview
Detail

Data

School name

Brookburn Primary Sch

Number of pupils in school

436

Proportion (%) of pupil premium eligible pupils

7.8%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

3 years
2020-2023

Date this statement was published

28.9.2020

Date on which it will be reviewed

30.9.2022

Statement authorised by

Schelene Ferris

Pupil premium lead

Emily Henderson

Governor / Trustee lead

Suzanne Ingham

Funding overview
Detail

Amount

Pupil premium funding allocation this academic year

£58040

Recovery premium funding allocation this academic year

£0

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£58040
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Part A: Pupil premium strategy plan
Statement of intent
At Brookburn, we are ambitious for all children. We recognise that every child is on a
journey, involving different starting points and multiple routes, and that our role as
educational providers is to support all individuals to achieve their best, whilst overcoming
hurdles and barriers that may appear along the way for them. We aim to see all children
leaving Brookburn as happy, resilient and confident learners who have the essential
skills needed to move through to secondary education and continue reaching their full
potential.
The Pupil Premium Register at Brookburn is very diverse.






47% of our register consists of LAC or post LAC pupils.
53% of our register consists of FSM or X6 pupils
35% of our register consists of pupils with additional SEND needs – the range of
needs across the group is very diverse and most pupils have a diagnosis of a
specific need
15% of pupils on our Pupil Premium register have an EHCP.

Given the diverse needs of our cohort, our objectives are varied. We aim to












provide a nurturing environment where all children feel at ease – for this, we need
a strong understanding of nurture and trauma informed principles amongst our
community (staff, pupils and parents)
support all children with the acquisition of early reading and phonics, to help
overcome key barriers moving through the school that occur when reading skills
are delayed
meet the specific needs of every child, using effective teamwork and partnership,
and upskilling staff to have a greater awareness and understanding of the
complexities of different specific educational difficulties being faced by pupils.
help our highest need pupils develop strategies for self-regulation and emotion
management – to understand their own feelings and control these in a more
appropriate way with greater independence
offer targeted interventions for those pupils who require a more tailored
educational approach
offer quality first teaching to all
offer support and guidance to the families of PP pupils – working in partnership
to address barriers such as attendance or health issues

The pupil premium strategy developed for Brookburn works towards achieving these
objectives.
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We have always invested heavily in supporting teaching and learning strategies
that are effective for all within our classrooms, have instructional coaching
established across the setting, and utilise highly effective teaching assistants
who work in partnership with our teachers to offer targeted and timely support to
those children who need further opportunities to consolidate understanding.
To further develop our approach to nurture and widen the scope of support that
can be offered to children experiencing early trauma, the role of Pastoral Lead
has been created (2020-21). Within this strategy, this member of staff is nonclass based, creating capacity to work more directly with individuals, within
classrooms and amongst our parent community in a family support liaison
capacity. They are also supporting the school in working towards achieving a
nurture award in partnership with a local SEND school specialising in Social
Emotional and Mental Health needs.
CPD time across the school is to be spent prioritising staff awareness and
understanding of SEND needs. Using an evidence informed research base, staff
will be supported to develop toolkits to maximise opportunities for children based
on their range of needs.
A Pastoral Care Team has been established at the school – this team, consisting
of the DHT (safeguarding), Pastoral Lead, SENCo and a member of the school
office team, meet on a weekly basis to review case load, share key information
and identify next steps to support any pupil requiring additional pastoral care.

The guiding principles of our strategy plan link to the core values that we have as a
school. We are committed to ensuring that the offer in place for children ensures that
they thrive and achieve across multiple aspects of school life.

 All children receive an education that provides academic excellence – it is ambitious
for all
 All children are taught to show respect and tolerance towards others, and receive that
same respect themselves
 All children should be physically active and healthy.
 All children should understand their mental health and recognise the importance of
taking care of their wellbeing. They should leave Brookburn with a positive mindset
about the future and with resilience and determination.
 All children should be global citizens – aware of their place in their world, their
responsibility to care for it and ways to protect our planet in the future.
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 All children should have the opportunity to be creative and thrive in a range of
disciplines that are non-academic but allow individuals to shine.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.
Challenge
number

Detail of challenge

1

High proportion of SEN need across PP group (35%) – all with specific and some
complex needs, including a number of EHCPs. Overcoming educational barriers
becomes more challenging given the diverse range and complexity of need to
be addressed for individual pupils. SEN funding allocated to school does not
address level of need that exists within setting.
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Social, Emotional and Mental Health difficulties. 47% of pupils are adopted or
LAC. Early trauma appears to have a significant impact on wellbeing and mental
health further along in educational journey. Specific difficulties linked to
attachment are prevalent, leading to high numbers of emotional outbursts and
difficulties with self-regulation and behaviour management. In the past, the
school has needed to issue fixed term exclusions.
Unstructured times of the day have historically presented more challenge for
those pupils with difficulties in self-regulation. This has increased the frequency
of incidents with peers on the playground, and created more unsettled starts for
pupils returning to the classroom in the afternoons especially.
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Attendance and punctuality – in the academic year 2020-21, 24% of Pupil
Premium children were classed as persistent absentees, with attendance falling
below 90%. The mean average attendance for this group was 79.6%, meaning
a significant amount of school time was lost, in addition to the challenges posed
due to Covid-19 and school closure.
Average attendance for statutory aged pupils in PP group in 2020-21 was
93.06%. The school sets the ambition of pupils meeting a 97% threshold.
Comparatively, for non PP children of school age, the % of attendance for 202021 was 97.12%.
Attendance levels continue to be an issue for some pupil premium pupils, with
periods of absence impacting on children’s access to their education and
routines and engagement as learners.
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Early Reading / Phonics – in our younger year groups, where attendance has
been an issue for key pupils historically, gaps have developed as children are
moved through the systematic phonics programme being taught. Where children
miss school, they miss opportunities to consolidating key learning and progress
through reading development at the same rate as their peers. This causes a
delay further up the school for pupils who face increasing levels of challenge as
they enter KS2 without the foundations of secure reading.
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Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.
Intended outcome

Success criteria

For pupil premium pupils with Special
Educational Needs and Disabilities, pupils will
make progress in line with that of their peers,
based on individual starting points.

Quality first teaching will ensure children are
supported and stretched in all classrooms.
Children with EHCPs will achieve the
educational outcomes outlined within their
plans.
Children with SEND will display higher levels
of independence and motivation within the
classroom.
The school will be able to evidence small
steps in progress for those children working
significantly behind their peers in aspects of
the curriculum. This evidence will
demonstrate that high quality universal
teaching, in addition to targeted support,
has moved children on.
Staff awareness and understanding of
specific educational needs, and ways to
overcome barriers within the classroom, will
be well embedded. Staff will have a sound
understanding of toolkits for specific
educational barriers and will deploy these
effectively in the classroom.
Parental feedback will demonstrate that
changes and improvements to SEN
provision throughout the school are felt by
key stakeholders.
Pupil voice will evidence that children’s own
perception of their progress and journey has
been positive.

The Social, Emotional and Mental Health
Needs for pupils will be met.
 The principles of nurture will be
embedded across the school.
 A trauma informed approach to
supporting pupils will be embedded
across the school.

A reduction in the number of fixed term
exclusions issued when compared to the
previous three year period (2018-2021).
Ambition for success is that no fixed term
exclusions will be issued.
Children will display higher levels of
independence and self-regulatory
behaviours regarding emotions. Children will
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be literate in discussing their emotions using
Zones of Regulations or Incredible 5 point
Scale charts. They will be articulate,
appropriate to their age, about ways they
can address their behaviour dependent on
the circumstances they face.
A reduction in the number of behavioural
incidents across the school, particularly any
involving incidents where the use of Team
Teaching Positive Handling methods has
been required (reduction compared to
figures for the period 2018-21).
The school will have achieved the Nurture
Award.
The school will have achieved the silver
Unicef Rights Respecting award and have
made progress towards achieving Gold.
The learning environment in classrooms
throughout the school will be updated to
reflect the key principles of nurture –
classrooms will be calm, well organised
spaces, with clear systems and routines
embedded consistently and without overstimulation.
Shared spaces in the school environment
will provide calm places for respite to those
pupils who need support.
Boxall Profiling will evidence progress made
from baseline to end of intervention for
children identified with SEMH needs.
To support all children in acquiring the
foundations of early reading.
To ensure all children access high quality
systematic phonics to support decoding and
word reading, including pupils entering KS2
with gaps still evident.

Increased numbers of PP cohort meeting
end of phase milestones in reading
 EYFS – Word Reading and
comprehension ELGs
 Y1 Phonics screening check
 Y2 Age Related Expectations
 Y6 Age Related Expectations –
Scaled score above 100 in reading
Monitoring in phonics will demonstrate
progression through phases at rate
comparable to Non PP peers (but based on
starting points)
Reading Benchmarking Assessments will
demonstrate progression through book
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bands at a rate comparable to Non PP
Peers (based on starting points)
Pupil voice will evidence a love of reading
amongst Pupil Premium Cohort.
Parental feedback will provide evidence of
increased levels of confidence in supporting
children with reading at home.
Attendance levels for Pupil Premium Children
will be high (above 95%), with children
accessing their entitlement to a full education.

Persistent Absence levels for pupil premium
pupils will decrease from baseline figure
Individual pupils where attendance data
indicates historic attendance levels dropping
below 95% will have improved levels of
attendance year on year.
Parental engagement and support around
attendance will improve – where pupils are
absent, parents will work in partnership and
will contact school to share information as
opposed to school chasing for information.
Attainment standards for pupils previously
identified as persistent absentees will
improve as a result of sustained exposure to
teaching and learning sequence in the
classroom, and attendance at specific
interventions established to support
addressing gaps and misconceptions.
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £12,000
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Instructional Coaching
– systematic
programme of internal
CPD. Deliberate
Practice / Use of video
to support teacher
development

Randomised Control Trials (RCTs)

1





Allen. J., et al (2011) An InteractionBased Approach to Enhancing
Secondary School Instruction and
Student Achievement, Science Vol
333 issue 6045, pp. 1034-1037 –
(Impact findings Effect size +0.22)
Allen. J., et al (2015) Enhancing
Secondary School Instruction and
Student Achievement: Replication
and Extension of the My Teaching
Partner-Secondary Intervention,
Journal of Research on Educational
Effectiveness. 2015; 8(4): 475–489.

Meta-Analysis


Kraft, M., Blazer. D., and Hogan, D.,
(2018) The Effect of Teacher
Coaching on Instruction and
Achievement: A Meta-Analysis of the
Causal Evidence, Review of
Educational Research

Supporting Texts




Leverage Leadership – Paul
Bambrick-Santoyo
The Impact Cycle – Jim Knight
Teach Like a Champion – Doug
Lemov

Reading Resources –
purchasing new reading
books to match to
phonic sounds more
accurately

EEF Guidance Report

TA team teaching /
coaching led by TA4s

EEF Guidance Report
 Making best use of Teaching
Assistants

1, 4

 Preparing for Literacy
 Improving Literacy at KS1
EEF Teaching and Learning Toolkit
 Phonics (Impact +5 months)
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1, 4

Kagan Collaborative
Learning Approaches

EEF Teacher Toolkit

CPD - Academic

EEF guidance Reports
 Improving mathematics in the
Early Years and KS1
 Improving mathematics in KS2
and KS3
 Improving Literacy at KS1
 Improving Literacy at KS2
 Teacher Feedback to Improve
Pupil Learning
EEF Teaching and Learning Toolkit
 Feedback (Impact +6 months)
 Mastery Learning (Impact +5
months)
 Phonics (Impact +5 months)
 Reading Comprehension
Strategies (+6 months)

1, 4

Parental Workshops
 Reading
 Maths
 SEND

EEF Teaching and Learning Toolkit
 Parental Engagement (Impact
+4 months)

1, 2, 3, 4



1, 2

Collaborative Learning
Approaches (Impact +5 months)

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)
Budgeted cost: £ 30,000
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Wellcomm SALT

EEF Teaching and Learning Toolkit
 Oral Language Interventions
(Impact +6)

1

1:1 support (EHCP)

EEF Teaching and Learning Toolkit
 Individualised Instruction (Impact
+4)

1, 2

Structured Interventions
 Number stacks
 Plus 1 / Power of 2
 Toe by Toe / WASP
 Precision Teaching
 IDL

EEF Teaching and Learning Toolkit

1, 4





Small tuition group (Impact +4)
Teaching Assistant Interventions
(Impact +4)
One to One Tuition (Impact +5)
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 Accelerated
Reading





Comprehension
Maths Hospital
Phonics
Handwriting / gross
motor skills
 5 minute box
 Lego Therapy
1:1 Reading with
teacher
(From Feb ½ term)

EEF Guidance Report
 Preparing for Literacy
 Improving Literacy at KS1

1, 4

EEF Teaching and Learning Toolkit


One to One Tuition (Impact +5)

Wider strategies (for example, related to attendance, behaviour,
wellbeing)
Budgeted cost: £ 17000
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Pastoral Care Team
meetings – 1.5 hours
weekly

Unknown

2, 3

Lunchtime Nurture
Clubs
 KS1 Hall Lunch
 KS2 Hall Lunch
 KS2 Play Time

EEF Guidance Report
 Improving social and emotional
learning in schools
EEF Teaching and Learning Toolkit

2

Play Therapist – 1 day
per week

EEF Guidance Report
 Improving social and emotional
learning in schools




Behaviour (Impact +4)
Social and Emotional learning
(Impact +4)
1, 2

EEF Teaching and Learning Toolkit


CPD – SEMH /
wellbeing

One to One Tuition (Impact +5)
Metacognition and Selfregulation (Impact +7)

EEF Guidance Report
 Improving social and emotional
learning in schools
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1, 2

 Team Teach /
Positive Handling
 Supporting Complex
Needs
 Attachment / Trauma
 Nurture



Special Educational Needs in
Mainstream Schools
EEF Teaching and Learning Toolkit
 Behaviour (Impact +4)
 Social and Emotional learning
(Impact +4)
 Metacognition and Selfregulation (Impact +7)
Further sources of support




Assessment: Boxall
Profiling

Cooper, P., Arnold, R., & Boyd,
E. (2001). The effectiveness of
Nurture Groups: Preliminary
research findings. British Journal
of Special Education, 28(4),
160-166
Bennathan, M., & Boxall, M.
(1996). Effective intervention in
primary schools: Nurture
Groups.

Allison, J., & Craig, S., ( Keeping Our
Difficult Kids in School: The Impact of
the Use of the ‘Boxall Profile’ on the
Transition and Integration of
Behaviourally - Disordered Students in
Primary Schools,

2

Bennathan, M., & Boxall, M. (1998).
The Boxall Profile: A guide to effective
intervention in the education of pupils.
Pastoral Lead

EEF Teaching and Learning Toolkit
 Behaviour (Impact +4)
 Social and Emotional learning
(Impact +4)
 Metacognition and Selfregulation (Impact +7)
 Mentoring (Impact +2)
 One to One Tuition (Impact +5)

1, 2, 3

Nurture Award

https://www.nurtureuk.org/researchevidence/research-news/buildingevidence-base-nurture-key-areasconsider

2

Total budgeted cost: £59000
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Part B: Review of outcomes in the previous academic
year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Our internal assessments during 2020/21 suggested that the performance of
disadvantaged pupils was lower than in the previous year in key areas of the curriculum.
Despite being on track during the first year (2018/19), the outcomes we aimed to achieve in
our previous strategy by the end of 2020/21 were therefore not fully realised.
Our assessment of the reasons for these outcomes points primarily to Covid-19 impact,
which disrupted all our subject areas to varying degrees. As evidenced in schools across
the country, school closure was most detrimental to our disadvantaged pupils, and they
were not able to benefit from our pupil premium funded improvements to teaching and
targeted interventions to the degree we had intended. The impact was mitigated by our
resolution to maintain a high quality curriculum, including during periods of partial closure,
which was aided by use of online resources and individualised work packs. The attainment
of our disadvantaged learners compares well with averages provided by FFT.
Our assessments and observations indicated that pupil behaviour, wellbeing and mental
health were significantly impacted last year, primarily due to COVID-19-related issues. The
impact was particularly acute for disadvantaged pupils. We used pupil premium funding to
provide wellbeing support for all pupils, and targeted interventions where required. We are
building on that approach with the activities detailed in this plan.
The data on the next page summarises all children’s outcomes, our disadvantaged
learners outcomes and a FFT comparator.

12

Teacher Assessment Summer Term 2021
2020-21

Year 1
(3 pupils)
Year 2
(4 pupils)
Year 3
(5 pupils)
Year 4
(7 pupils)
Year 5
(7 pupils)
Year 6
(5 pupils)
Overall
Proportions

Reading

Writing

Mathematics

PP
100%

All pupils
82%

PP
100%

All pupils
64%

PP
100%

All pupils
73%

25%

78%

25%

70%

50%

75%

80%

84%

20%

71%

100%

93%

57%

79%

57%

75%

57%

77%

58%

86%

43%

73%

43%

82%

60%

89%

40%

86%

60%

92%

61%

84%

45%

74%

64%

82%

Standardised Assessments (NFER) Summer Term 2021
2020-21

Year 1
(3 pupils)
Year 2
(4 pupils)
Year 3
(5 pupils)
Year 4
(7 pupils)
Year 5
(7 pupils)

Reading
PP
Phonics Mock
100% pass (37
av score)
100

Mathematics

All pupils
Phonics Mock
84% pass (34 av
score)
106

PP
113

All pupils
108

96

104

118

117

108

118

106

118

99

112

114

118

103

112

(only 2 pupils sat)
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Service pupil premium funding (optional)
Measure

Details

How did you spend your service pupil
premium allocation last academic year?

NA

What was the impact of that spending on
service pupil premium eligible pupils?

NA
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